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1. Introduction

The VIeW Project focuses on empowering young people, particularly displaced women,
through non-formal education and intercultural learning. A key objective is enhancing inter-
cultural competence, ensuring that youth workers and volunteers develop the skills need-
ed to engage effectively in diverse environments.

This section presents research findings from the article "How Not to Be ‘Innocents Abroad’:
Model for Enhancing Intercultural Competence Through Non-Formal Education" by Dr. Di-
ana Bebenova-Nikolova, demonstrating how non-formal education can build intercultural
skills. The Cultural Detective model, explored in this research, aligns closely with the VieW
Project’s methodologies in developing cultural awareness, deep learning, and leadership
among participants.

2. Research Background & Methodolog

The Cultural Detective model was des{s[fed as a structured educational approach to im-
prove intercultural competence among young people participating in Erasmus+ and IN-
TERREG-funded programs. The research is based on:

*Hofstede’s cultural dimensions — analyzing cultural differences in power distance,
individualism, uncertainty avoidance, and gender roles.

*Kolb’s experiential learning cycle — fostering learning through real-world cultural
interactions.

*Deep learning principles — encouraging critical reflection and transformative edu-
cation.

The study was conducted among 100 young participants engaged in non-formal education
activities in several projects. Their progress was measured through pre- and post-training
assessments, evaluating cultural awareness, social adaptability, and leadership skills.




3. Key Findings & Impact

The research demonstrated that structured non-formal education significantly improves
intercultural competence. Key findings include:

€ Cultural Awareness: Participants developed a deeper understanding of cultural diversi-
ty, moving beyond stereotypes.

@ Critical Thinking: Training enhanced participants' ability to question assumptions and
engage in self-reflection.

€ Communication & Leadership: Increased confidence in interacting with culturally di-
verse peers.

€ Sustainability of Learning: The Cultural Detective model proved effective in long-term
retention of intercultural skills.
Testimonials from participants further confirm the effectiveness of the model, with many

stating that the training gave them new tools to navigate intercultural settings with confi-
dence.
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4. Application in the VieW Project

The Cultural Detective model has been successfully adapted within the VIeW Project,
guiding the development of training activities for youth workers and volunteers. More in-
formation can be found at: https://paralel-silistra.net/view/publications/

Practical applications include:

v/ Preparatory Reading Pack on Cultural Differences - https:/paralel-silistra.net/active/wp-

content/uploads/sites/4/2024/02/Preparatory-Reading-Pack.pdf

v/ Cultural Detectives worksheets - Each group receives a Worksheet with specific as-
signments

- https://paralel-silistra.net/view/wp-content/uploads/sites/5/2024/04/Vilnius-Group-1.pdf

- https://paralel-silistra.net/view/wp-content/uploads/sites/5/2024/04/Vilnius-Group-2.pdf

- https://paralel-silistra.net/view/wp-content/uploads/sites/5/2024/04/Vilnius-Group3.pdf

- https://paralel-silistra.net/view/wp-content/uploads/sites/5/2024/04/Vilnius-Group-4.pdf



https://paralel-silistra.net/view/publications/
https://paralel-silistra.net/active/wp-content/uploads/sites/4/2024/02/Preparatory-Reading-Pack.pdf
https://paralel-silistra.net/active/wp-content/uploads/sites/4/2024/02/Preparatory-Reading-Pack.pdf
https://paralel-silistra.net/view/wp-content/uploads/sites/5/2024/04/Vilnius-Group-1.pdf
https://paralel-silistra.net/view/wp-content/uploads/sites/5/2024/04/Vilnius-Group-2.pdf
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+/ Cultural Storytelling Workshops — Participants create digital narratives about their cul-
tural experiences. Examples can be found at: https://paralel-silistra.net/view/wiki/

V/ Intercultural Training for Youth Workers — Sessions focus on deepening cultural empa-

thy and adaptive communication skills. Read the VleW toolkit at: https://paralel-silistra.net/
view/wp-content/uploads/sites/5/2024/07/VIeW-toolkit-Engl _compressed.pdf

v/ Peer-to-Peer Learning Initiatives — Young people share insights on cultural diversity
within their communities.

This structured approach directly contributes to the VleW Project’s goals of promoting in-
clusion, social cohesion, and empowerment through intercultural education.

5. Conclusion & Recommendations,

The Cultural Detective model provides a valuable framework for intercultural training in
non-formal education settings.

Key Lessons Learned:

*Intercultural competence can be systematically developed through well-structured
activities.

*Experiential learning enhances long-term skill retention and adaptability.
*Digital tools and storytelling are effective methods for reinforcing cultural learning.

Recommendations for the development of other Erasmus+ projects:

1.Scale up training modules using the Cultural Detective methodology for youth
workers and volunteers.

2.Develop interactive online resources to complement face-to-face workshops.

3.Incorporate digital storytelling as a tool for cultural reflection and community en-
gagement.

4.Enhance assessment tools to measure long-term impact on intercultural compe-
tence.

By implementing these strategies, the VIeW Project can further strengthen its impact on
young people’s ability to navigate and thrive in diverse cultural settings.
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Introduction

This article examines the "Culture Detectives™ model for exploring cultural artifacts, de-
signed for young people engaged in non-formal education within international projects
funded by the INTERREG Romania-Bulgaria and Erasmus+ programs. The model aims
to enhance the intercultural awareness of participants from different national back-
grounds who come together in an unfamiliar cultural environment. Additionally, it seeks to
foster deep cultural empathy and respect for human rights.

The article explores the academic foundations of the model, including Hofstede’s Onion
Model of Culture and the Integrated Process Model of Intercultural Competence, de-
veloped by Bebenova-Nikolova. It then discusses the model’s connections to deep learn-
ing and presents a sample cultural exploration worksheet.

The "Culture Detectives” model has been successfully tested in non-formal education
settings with approximately 100 young participants in INTERREG Romania-Bulgaria
and Erasmus+ projects, yielding positive results.

The title of this article, "How Not to Be 'Fools Abroad', is a paraphrase of Mark Twain’s
book title and suggests that the "Culture Detectives"” model provides tools and strate-
gies to avoid the naiveté often associated with uninformed cultural interactions.

The application of such an educational program confirms that intercultural experiences
have the potential not only to help participants live and work more effectively and ap-
propriately in diverse cultural contexts but also to lead to deep, transformative, and
meaningful learning (Harvey, 2017).

1 “The Innocents Abroad’, a book by Mark Twain, 1869



PRESENTATION
Theoretical Foundations

Following Harvey’s approach (Harvey, 2017), this article employs the term Cultural Detec-
tives Model to denote an educational program specifically designed to facilitate intercultur-
al learning. Such a program may range from a few hours to an entire semester or more; it
can be credit-bearing or non-credit-bearing (Harvey, 2017). Participants may include youth
engaged in formal or non-formal education, educators, staff members, and others involved
in intercultural interactions.

The Cultural Detectives Model is based on several key theories and approaches:
1. Hofstede’s Concept of Culture and Its Dimensions

This concept plays a fundamental role in the Cultural Detectives Model as a tool for devel-
oping the intercultural competence of young participants in international educational pro-
grams. According to Hofstede, culture is defined as “the collective programming of the
mind that distinguishes one group from another” (Hofstede, Hofstede, & Minkov, 2010),
and as “mental programming ... patterns of thinking, feeling, and potential behavior.” A cru-
cial term in these definitions is programming, emphasizing that culture is not something
easily acquired but a slow process of socialization within a society. As summarized by
Bennett (Bennett, 1997), culture includes:

The acquisition of values (dominant beliefs and attitudes),

Participation in rituals (collective activities),

The construction of role models based on heroes (figures of admiration),
Understanding symbols (myths, legends, clothing, jargon, language, etc.).

These elements of culture are acquired from birth and are influenced by family, school, re-
ligion, the workplace, friends, television, newspapers, books, and many other sources
(Bennett, 1997).

Hofstede’s key cultural dimensions—Power Distance, Individualism vs. Collectivism, Un-
certainty Avoidance, and Masculinity vs. Femininity—are used to analyze cultural differ-
ences and to understand how cultural attitudes and values affect intercultural interactions
(Hofstede, Hofstede, & Minkov, 2010).

In the Cultural Detectives Model, Hofstede’s concepts are explored through a specialized
training guide, Cultural Compass: Preparation for International Training. This guide is de-
veloped by the team of the respective international project and distributed digitally to par-
ticipants before the training. The guide’s topics provide accessible descriptions of national
cultural characteristics presented by different project partners. It discusses the influence of
cultural values and attitudes on intercultural interactions, applying Hofstede’s cultural di-
mensions.

2. Experiential Learning by Kolb

David A. Kolb’s learning model, described in Experiential Learning: Experience as the
Source of Learning and Development (Kolb, 1984), represents a comprehensive theory of



learning through experience. In the Cultural Detectives Model, this approach determines
the structuring of activities during international training, namely:

Concrete Experience — After an initial introduction to the activity, participants receive a
one-day itinerary for visiting cultural sites and completing specific tasks related to them.
They encounter real cultural situations, such as interactions with people from different cul-
tural backgrounds, participation in traditional rituals and events, online research for specific
information, or solving “mysteries” related to the history of the visited sites.

Reflective Observation — After visiting each site, participants are encouraged to reflect on
their emotions and reactions within their teams, as well as on the behaviors and values of
the people they encountered. This stage is crucial for recognizing their own cultural biases
and stereotypes.

Abstract Conceptualization — Participants analyze their experiences by connecting them to
theoretical concepts such as Hofstede’s cultural dimensions. Typically, they work in teams
to create a collective presentation of their insights. They are required to develop a digital
story and present their learning outcomes, helping them conceptualize cultural differences
and build abstract models for understanding foreign cultures.

Active Experimentation — In the final stage, participants are encouraged to apply their new-
ly acquired knowledge in new cultural contexts by adapting their behavior and using their
intercultural communication skills. In practice, these situations emerge during other activi-
ties within the international training, which lasts for four or more days, including informal
social gatherings.

3. Deep Learning

Deep learning is associated with processes that go beyond mere memorization of facts
and encourage active understanding, critical thinking, and awareness of cultural values
and attitudes. In the Cultural Detectives Model, this concept is applied through:

Critical Thinking — To complete their tasks, participants are encouraged to ask questions
that analyze different cultural perspectives, seek historical connections between seemingly
unrelated events, and develop critical thinking, a deeper understanding of global process-
es, and the skills necessary for working in a multicultural environment.

4. Integrated Process Model of Intercultural Competence

The Integrated Process Model of Intercultural Competence, developed by Bebenova-
Nikolova (Bebenova-Nikolova, D., 2016), is applied in the Cultural Detectives Model in the
following ways:

Multicultural Educational Environment — The model is used in a multicultural setting, allow-
ing participants to immerse themselves in different cultural perspectives, aligning with
Bebenova-Nikolova’s framework for exposure to various cultures to develop intercultural
competence.

Development of Linguistic Competence as Part of Intercultural Competence — Language
skills play a crucial role in intercultural communication and are fundamental to intercultural
competence. In Cultural Detectives, linguistic activities enhance both linguistic proficiency
and cultural sensitivity.



Competence Development as a Continuous Cycle — The model emphasizes that intercul-
tural competence development is an ongoing process. In Cultural Detectives, participants
continuously refine their skills through repetitive activities and reflection.

In summary, Bebenova-Nikolova's model (Bebenova-Nikolova, D., 2016) is applied in Cul-
tural Detectives through the creation of a multicultural environment, the development of
language skills, the continuous improvement of competence, and the combination of indi-
vidual and group learning.

The structure of the Cultural Detectives Model is presented in tabular form below (Table 1).
The key elements and stages in the cultural learning process within the model include: The
model follows a structured learning path with specific activities and objectives:

Stage Activity Objective Implementation
Creation of Cultural Introduce Hofstede’s cul- Develp ped by -
Resource Devel- ternational project

Handbooks & Work- tural dimensions and inter-

opment
p sheets cultural values.

teams and shared digi-
tally.

Orientation training in  Build theoretical under-
participants’ home standing of cultural diversi-
country. ty.

Conducted in national
groups.

Pre-Training
Preparation

Participants divided
into international
mixed teams.

On-Site Prepara- Initial intercultural ex- Introduce tasks from Cul-
tion posure. tural Worksheets.

Practical Applica- Field visits to cultural Experience real-world cul- Conducted in another

tion sites. tural challenges. country.
Additional Re- Online research & ex- Deepen understanding of ~ Participants collaborate
search pert interviews. cultural identity. in teams.

Presentation of cultural Demonstrate intercultural  Presented through mul-

Digital Storytelling findings. competence growth. timedia formats.

Participants share feed-
back through online
discussion forums.

Assessment & Re- Post-experience evalu- Ensure adaptive cultural
flection ation. learning.

This design provides a structured framework that supports participants in expanding their
intercultural competence through purposeful learning and reflection.

CONCLUSION

The model has been successfully applied in various international exchange projects, train-
ing over 100 young people from Bulgaria, Romania, Turkey, Italy, Cyprus, Lithuania, and
Spain. As a valuable tool for intercultural education, Culture Detectives promotes respect
for human rights, cultural empathy, and informed intercultural interactions, making it an ef-
fective instrument in non-formal education.

Culture Detectives demonstrates how the integration of theoretical approaches with practi-
cal applications can significantly enhance young people’s intercultural competence. This



model represents a step forward in developing new educational practices that prepare
youth for successful adaptation and interaction in a globalized world.
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Abstract: The article discusses the "Cultural Detective" model, designed for young people
involved in non-formal education as part of international studies funded by the INTERREG
Romania-Bulgaria and Erasmus+ programs. The model aims to enhance the intercultural
awareness of participants from diverse nationalities who come together in an unfamiliar
cultural setting. It also seeks to promote deep cultural empathy and respect for human
rights. The article delves into the model's academic foundations, including Hofstede’s
Model of Culture and the Integrated Process Model of Intercultural Competence, devel-
oped by Bebenova-Nikolova. Then, it traces the model’s connections to deep learning and
provides a sample worksheet for culture research. The ‘Culture Detective’ has been suc-
cessfully tested in non-formal education with approximately 100 young participants in IN-
TERREG Romania-Bulgaria and Erasmus+ projects, yielding positive results. The title of
the article, "How Not to Be ‘Innocents Abroad’," serves as a paraphrase of Twain's book
title, suggesting that the 'Culture Detective' model provides tools and strategies to avoid
the naiveté often associated with uninformed cultural interactions, thereby promoting a
more informed and respectful approach to intercultural experiences.

Keywords: Intercultural competence, Culture, Model, Cultural exploration

KAK OA HE CME ‘TIYMNALUWN B HYXXBUHA: MOJEJ1 3A NOAOBPABAHE HA
WHTEPKYJNITYPHATA KOMMNETEHTHOCT YWPE3 HE®OPMAJITHO OEPA30OBAHNE

BbeegeHne

Cratuata pasmexga mogena ,JleTekTmBuM Ha KynTypaTa“ 3a mscnegBaHe Ha KynTypHU
06ekTn, cb3gageH 3a Mnagexu, yyacteawm B HepopmanHo obpasoBaHuMe B paMKuTe Ha
MeXayHapoaHW nNpoekTn, puHaHcupanu ot nporpamute INTERREG PymbHus-bbnrapus u
Epasbm+. Llenta Ha mogena e gda nNoOBUWIW WHTEPKYNTypHata OCBEOOMEHOCT Ha
y4yacTHUUMTE OT pPasfiMyHM HaLMOHANHOCTU, KOMTO ce cbbupaTr B HenosHata KynTypHa
cpega. MogenbT CblO Taka ce CTpeMu Aa Hacbpuu Obnboka KynTypHa emnatnsa u
yBaXXeHne KbM 4YoBellkuTe npasa. CratuaTa pasmexga akageMUyHuTe OCHOBWU Ha
mMogena, BKIHYUTENHO NYyKOBUYHMA Moden 3a Kyntypa Ha Xodcteae u UVHTerpupaHus
NpoLeceH Moaen Ha UHTEPKYNTypHa KOMMNETEHTHOCT, pa3paboTteH ot bebeHoBa-Hukonosa.
Cnep ToBa ce obcbxaaTt Bpb3KMTE HA Mofera ¢ AbMNBOOKOTO yYeHe 1 e npeacTaBeH
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2 “The Innocents Abroad’, a book by Mark Twain, 1869

3 JloknaabT € MpecTaBeH Ha IuleHapHara cecust Ha 27 okromBpu 2016 ¢ opurMHaiHO 3arfiaBue Ha OBJITapCKU €3WK:
IMPUIIATAHE HA AKTUBHU METOAU 3A CEU3MUNWYHA 3AIIUTA



npuMepeH paboTeH NUCT 3a KynTypHO npoydBaHe. MogensT ,JeTekTuBu Ha Kyntypata“ e
yCnewHo TecTBaH B He(hopmanHo obpasoBaHue ¢ okosio 100 mnagu y4acTHUUM B NPOEKTU
INTERREG PymbHua-bbnrapma un Epasbm+, kaTo ca NOCTUTHATM NOMOXUTENHMU
pesyntatn. 3arnaBmneTo Ha ctatmsTta ,Kak ga He cme ‘rynaum B 4yxbuHa'™ e napadpasa
Ha 3arnaBMeTO Ha KHUraTa Ha TBeH W noackasea, Ye MoaensT ,JeTekTuBu Ha KynTypaTa“
NpefocTaBs MHCTPYMEHTU U cTpaTermn 3a nsbsarsaHe Ha HaMBHOCTTA, YECTO CBbp3aHa C
HenHopMupaHo KynTypHo B3ammogenctBume. [lpunaraHeto Ha nogobHa y4vebHa
nporpamMa NoTBbPXKAaBa, Y€ MEXAYKYNTYPHUTE NPEeXnBsBaHMUS nMaT NoTeHumana He caMmo
Aa rnomMaraT Ha yyYacTHUUUTE Aa XuBeAT U paboTAaT no-ePeKTMBHO U YMECTHO B pasfnnyHu
KynTypu, HO CbLUO Taka Aa BOAAT A0 AbNOOKO, TpaHchopMmupallo n 3Ha4ymmo yyeHe (Har-
vey, 2017).

N3NOXEHNE

TeopeTnyHM OCHOBM

Mo npumepa Ha Harvey (Harvey, 2017) ctatnsata ua3nonaesa TepMmuHa mogen ,JeTtektneu
Ha KynTypata“ B CMUCbN Ha ydebHa nporpama, u4pes KOSTO LenieHacO4YeHo ce yrecHsiBa
MEXOYKYNTYpHOTO y4yeHe. TakaBa nporpama Moxe Aa 6bae C Npoab/PKUTENHOCT OT
HSIKOSTKO Yaca [0 LA CeMecTbp Unv noseye; T9 Moxe a Obae KpeauTHa unv HekpeauTHa
(Harvey, 2017). Y4yacTHMuMTEe MoraTt Aa BKOYBaT MMagexu BbB UMM U3BbH hOPManHoTo
obyyeHune, npenogaBaTtenun, CRYXUTENW W OPYrU, aHraxuvpaHm C MeXOYKYNTYpHU
B3anmogencTend. MoaensT ,[leTeKTMBM Ha KynTypaTa“ ce OCHOBaBa Ha HSIKOJKO KIO4OBM
Teopun N NOAXo4Mu:

1.KoHuenumaTa Ha XodbcTene 3a KyntypaTta U HEMHUTE U3MepPEHUS

Tasn KoHUenuus urpae CblUecTBeHa pons B Mogena ,[leTektmBum Ha KynTypata“ karto
WHCTPYMEHT 3a pa3BMBaHE Ha MHTEPKYNTYypHaTa KOMMETEHTHOCT Ha MiaguTe y4acTHUUM B
MexayHapoaHu obpasosatenHun nporpamu. Cnopen Xodcrene Kyntyparta €: ,KONeKTUBHO
nporpammpaHe Ha yma, KOeTo oTnudasa efdHa rpyna ot gpyra“ (Hofstede, Hofstede, Min-
chov, 2010), ,meHTanHoO nporpamupaHe ... MOLENW Ha MUCMEHe, 4YyBCTBaHE WU
noTeHumanHo nosegeHue“. Knw4yoB TepMuUH B Te3n pedUHUUUKM e aymaTa
.nporpammnpaHe”. Kyntypata He e HeLLo, KOeTO JIeCHO ce yCcBOsiBa — TS € 6aBeH npouec Ha
n3pacteaHe B obwectBoTo. Kakto o6obwasa Bennett, (Bennett,1997) Ta Bkntoysa:
YCBOSIBAHE Ha LEHHOCTU (AOMUHMPALLN BAPBaAHUS U Harnacu),

yyacTtue B putyanu (KONekTUBHU ENHOCTHN),

nsrpaxxgaHe Ha ponesu mogenu, 6asnpaHn Ha repoun (MpMMepu 3a nogpaxaHue),
pasbupaHe Ha cumBonu (MUTOBE, NereHaun, obrekno, XXaproH, e3uk...).

Te3n enemMeHTU Ha KynTypaTa ce npugobusart owe OT paxgaHeto. Te ca MOBNUSHWU OT
CEMEWNCTBOTO, YYUNULLETO, penuruaTa, paboTHOTO MSACTO, NPUATENUTE, TEneBu3ndaTa,
BECTHULMTE, KHUTUTE U MHOMO ApYyrn natovyHmum (Bennett,1997).

OcCHOBHUTE KYNTYPHU M3MepeHus Ha XodcTede — npMemaHe Ha HepaBeHCcTBOTO (Power
Distance), ungnsmayanusbm cpetuy konektnsuabM (Individualism/Collectivism), nsbsrsaHe
Ha HecurypHocTTa (Uncertainty Avoidance) n MbxecTBEHOCT cpeLyy keHcTBeHocT (Mas-
culinity/Femininity) — ce nsanonssar 3a aHanu3 Ha pa3nuuusTa B KynTypuTe 1 3a pasbupaHe
Ha TOBa KakK KYNTYpHUTE Harnacn n UEeHHOCTU BAUAAT Ha MeXAYKYNTypHuUTe
B3anmopgenctena (Hofstede, Hofstede, Minchov, 2010).

B mopena ,[etektmBuM Ha KynTypata“ koHuenuumte Ha Xodcteae ce AuckyTupat B
cneuynanusupaHo nomarano ,KyntypeH komnac: [loarotoBka 3a MeXAyHapoaHO
obyyeHne®. To ce cbCTaBA OT eKkuna Ha CbOTBETHUA MeXOyHapoOeH MNPOeKkT U ce
pasnpocTpaHaBa AWrMTanHO 3a yvacTHUUMTE npeau npoBexgaHeTo Ha oby4veHueTo.
Temute B nomaranoTo AOCTBLMHO OnNuUcBaT crneuynmuyHn XapakTepucTUKN Ha



HauWOHaNHWTe KynTypu, MNpeacTaBeHW OT pasfIMYHUTE MPOEKTHM napTHbopu. Te
ANCKYTMPAT BAUSHUETO Ha KYyNTYpPHUTE LIEHHOCTM M Harnacu BbpXy MeXOYKYNTypHUTe
B3aMMOENCTBUA, KaTo npunarat KynTypHUTe namepeHus Ha Xogcreae.

2. Y4yeHe 4pes npexussaBaHe Ha Konb

MogxoabT kbM yveHeTo Ha Oeneug A. Konb, onncaH B KHurata ,,Y4eHe 4ypes onuT: OnuTbT
KaTo M3TOYHUK Ha y4veHe u passutne“ (Kolb, 1984), npeacraensasa UanocTHa Teopus 3a
yyeHeTo 4pe3 onuT. B mopgena ,[letektmBM Ha KynTypata“ TO3M noaxond onpenens
MeToAMKaTa Ha CTPYKTypupaHe Ha eNHOCTUTE MO BpeEME Ha MeXayHapogHOTO obyyeHue,
a UMEHHO:

KoHkpeTeH onuT — Crieg nbpBOHayanHO BbBeXJaHe B [AeWHOCTTa, yyacTHUUMTE
nonyyaBaT €OHOAHEBEH MNNaH 3a MOCELLEeHMs Ha KynTypHM OOEeKTM W peluaBaHe Ha
KOHKPETHM 3aZayun, CBbp3aHu C TAX. Taka Te nmaT Bb3MOXHOCT Aa ce cOnbeckaTt ¢ peanHu
KyNTYpHM CUTyauuu, KOUTO MoraT Ja  BKIHOYBAT B3aMMOOENCTBME C XOpa OT pasfnyHu
KyNnTYpHU cpegu, ydactne B TPaauUMOHHM puUTyanu u cbbutnsi, HTEPHET NpoyyBaHe 3a
TbpCeHe Ha cneuuduyHa WHGOpMaUMs WM pellaBaHe Ha ,3aragkun”, CBbp3aHu C
NCTOPUATa Ha NoKeLLlaBaHUTe 06eKTK.

PednektnBHo HabniogeHme — Crneg noceweHneTo Ha BCeknm OBEeKT yvacTHuumute ce
Hacbp4aBaT fa pasMULLNIABaT BbpXy CBOUTE €MOLMU U peakuuu B €KUM, KakTo U BbpXy
NoBeJEeHNETO N LIEHHOCTUTE Ha XopaTta, C KOUTO ca ce cpeluHanu. To3n eTan e Kr4yoB 3a
OCb3HaBaHe Ha coBCTBEHUTE KyNTYpHU NpeaybexaeHns u ctepeoTunm.

AbGcTpakTHa koHuenTyanusauma — CrnegBa eTana, KoraTto yyacTHUMUMTE Morat fa
aHanuaumpaT Hay4YeHOTO, KaTO CBbP3BaT MPEXMBABAHUATA CU C TEOPETUYHU KOHLEMNLUMM,
KaTto KynTypHuUTE namepeHus Ha Xodctege. OGMKHOBEHO MnagexuTte paboTsaT B eKunu u
CbCTaBAT 06O NpeacTaBsHe Ha Hay4yeHoTo. Te TpsibBa aa pa3paboTaT gurMtaneH paskas
M 0a npencrtaBAT HaydeHoTo. ToBa MM nomMara Aa OCMUCIIAT KYNTYpHUTE pasnuyusa 1 ga
n3rpagat abCcTpakTHM Mogenu 3a pasbupaHe Ha yYyxaarta Kyntypa.

AKTUBHO eKcnepuMeHTupaHe — B 3akniounTtenHua etan yyYacTHUUMTE ce HacbpdasaT fa
npunarat Hay4deHOTO B HOBW KYyNTYpPHU CUTyauuu, Kato agantupar NoBeAeHUMETO CU n
npunarat HOBOMPMAOOUTUTE YMEHUSA 3a MEXAYKyNTypHa KOMyHukaumda. Ha npakTtuka
TakMBa cuUTyauum ce npeacTaBAT OT OCTaHanuTe LOEeWHOCTU B paMKuTe Ha
MeXOyHapOoAHOTO 0byyeHue, NpoabikaBallo YeTUpU UKW NoBeye AHW, BKAKYUTEMHO U NO
BpeMme Ha npeaBuaeHuTe HedpopMarHu cpeLuu.

3. Abnboko y4yeHe

[ObnboKoTo ydeHe ce CBbp3Ba C NPOLECUK, KOUTO HAOXBLPIAT NPOCTOTO 3anamMeTsaBaHe Ha
akTM U HacbpyaBaT akTUBHO pasbupaHe, KPUTMYHO MMUCIIEHE M OCb3HaBaHe Ha
KyNnTypHUTE CTOMHOCTU U Harnacu. B mogena ,[leTektnBn Ha KynTypaTta“ Tasm KoHuenuma
ce npunara 4pes:

KputnyHo mucneHe — 3a peluaBaHe Ha 3ajayuTe MnagexuTe ce HacbpyasaT Aa 3apjasat
BbNPOCK, 3a [a aHanuaupart pasnu4Hu KyNnTYpHU NepcnekTuBu, Oa TbPCAT UCTOPUYECKN
BPb3KM MeXAy Ha NpbB MOrned HeCBbp3aHW CbOUTMS M Taka Aa pasBUST KPUTUYHO
MUcneHe, no-3aabnboyeHo pasdbupaHe Ha rmobanHuTe npouecu M ymeHus 3a paboTta B
MYNTUKYNTYpHa cpeaa.

4. InTerpmpaH npoueceH MoAen Ha MHTEePKYNTYypHa KOMNETEHTHOCT

NHTerpnpaHmnaT npoueceH MOAEN Ha MHTEPKYNTYpHa KOMMETEHTHOCT, pa3paboTeH oT
BebeHoBa-Hukonosa (Bebenova-Nikolova, D., 2016), ce npunara B mogena "KynTypHu
JeTekTMBK" No CNneaHnsa HaunH:

MynTukynTypHa obpasoBaTtenHa cpega — MogenbsT ce uanonasa B MynTUKYNTypHa cpeaa,
KOSAAITO MO3BOMSABA Ha y4aCTHMUMUTE [a ce MOTONAT B Pas3fMYHU KYNTYPHW NepcrnekTuBm B



CbOTBETCTBME C Moferna Ha bebeHoBa-HukonoBa 3a nanaraHe Ha pasnuUyHn KynTypu C Len
pasBuUTUE Ha MeXAYKYyNnTypHaTa KOMMETEHTHOCT.

Pa3BuTre Ha e3nkoBaTa KOMMETEHTHOCT KaTo YacT OT MeXAyKynTypHaTa KOMMNETEeHTHOCT —
E3ankoBuTe yMeEHUS Urpasit OCHOBHA pons B MEXAYKynTypHaTa KOMYHUKaLuMs U ca OCHOBa
3a MexaykynTtypHata komneTeHTHOCcT. B "KynTypHu petektuBu" e3ukoBuTe OENHOCTU
nogobpsiBaT KakTo IMHIBUCTUYHMUTE CMNOCOBHOCTN, Taka MU KynTypHaTa YyBCTBUTESTHOCT.
Pa3BuTMe Ha KOMNETEHTHOCTTa KaTo HenpekbcHaT uMkbn — MoaenbT nogyeprasa, 4e
pasBUTUETO Ha MeXAOyKynTypHata KOMMETEHTHOCT € Mpouec, KOWTO npoabibkaBa npes
BpemeTo. B "KynTypHu getekTuBmn" yyaCTHUUUTE HENPEeKbCHATO YCbBbPLUEHCTBAT CBOUTE
YMEHUs Ype3 NoBTapsLmM ce 4EVNHOCTU U pedrekcust.

B o6obweHne, mogenbTt Ha bebeHoBa-Hukonosa (Bebenova-Nikolova, D., 2016) e
npunoxeH B "KynTypHu aeTtekTuBu" Ype3 cb3gaBaHe Ha MYNTUKYNTYpHa cpeda, passutue
Ha €e3MKOBM YMEHMUHA, HernpekbCHATO YCbBbLPLIEHCTBAHE Ha KOMMETEHTHOCTTa, W
CcbyeTaBaHe Ha MHAMBUAYANHO 1 rPyrnoBo obyyeHue.

5. CtpykTypa Ha mogena ,[leTekTnen Ha KynTypata“

CtpykTypata Ha mogena ,JleTekTuBn Ha KynTypaTa“ e npeacraBeHa B TabnuyeH Bug no-
pony (Tabnuua 1). OCHOBHUTE enemMeHT K eTanu B npoueca Ha KynTypHO obyyeHune B
mogena ca:

Tabnuua 1. CTpykTypa Ha mogena

Etan/ Bpeme HeitHocT en Ha yueOHarTa Hauyun Ha
JeiHocT M3NbLJIHEHHE
PazpadorBane Ha [[eiinocTTa ce Jla ce mpencrtaBsiT| MeXIyHapOIHUST

pecypcute OT H a | eKuIl paboTH OHIIAH.
Cr3maBaHe Ha
NoMarajiloToO H
pabOTHUTE JIMCTH HA
mozena ,,JIeTeKTUBHU

Ha KyJTypara

HU3BbpHIBaA
IIPOCKTHUA CKUIL

KYJITypHUTE
y4acTBAUIUTE
OAbpXKaBU CHOpEN
U3MEPUTEIUTE Ha
XopcTene
[TonoGpsaBane Ha
KOMYHUKAaTUBHA
KOMIIETEHTHOCT Ha
AHIJIMUCKHU €3HK.

IIpenBapurenna l.3anmo3HaBaHe ¢ BbBexgaHne B | YyacTHULIMTE ca B

MOAroTOBKA
[ToaroroBka mnpean
obOyudyeHUETO B
,,JlOMaIHa cpeaa‘

moMarajiaioTo;
2.IIpoBexane Ha
OPUECHTANMHUOHCH
TPEHUHT 3a BCAKA
rpyna B coOcTBeHara
KyJTypHa cpena.

IIPOCKTHATa TEMAaTHKa
Wsrpaxxnane Ha Teo-
peTudHa IpeacraBa H
OCBh3HABAaHE HA Bb3-
MOXHHU KYJITYpHHU
pa3anyus.

coOcTBEHA, IO3HATAa
cpena.

TpeHUHTIBT € B
HAaIlMOHANHUTE

IpyIu.




INoaroroBka Ha
MSICTO

[I5pBU CTHOKH B
MEXJAyHapoaHaTa
cpena (O4akBaHUS U
YaCTUYEH OIIUT)

1.IlpencraBsane Ha
3agaunte oT Pabot-
HUTE JINCTH,

2.Hacoxku 3a pabo-ta
B HEMO3HATA
KyJITypHa Cpe/ia;

3.Paznensaue Ha
y‘-IaCTHI/II_II/ITe B
CMECEHH TPYIIH.

[IpusnaBane Ha Kyii-
TYpHUTE pa3au4dus
KaTo LIEHHOCT U YHH-
kanHocT; Ocbhb3HABaHE,
ye Kyjartypara ,ce
MaHu-pecTtupa“
HABCSAKbBJE OKOJO Hac
(Bennett,1997).

YyacTHUIIUTE ca B
MEXIAYKYITYpHHU
rpynu, B IO3HaTa
cpena/yueOHara crasl.

IIpakTHYyecKkoO
NpUJIoKeHne

HdeninocTtu 3a
npugobuBaHe Ha
KOHKPETECH OIHUT H
pedPIEeKTHUBHO
Habmoe e

OTtkpuBaHe u
aHaJM3MpaHe Ha
KYJITYypPHH O0CKTH
CHOpe] 3aJJaHUATA B
PabGoTtHuTe nmuctu.

CpaBHsiBaHE Ha
pa3IUMYHUATE KyJATYpHHU
NposiBU u
UACHTUGUIUPAHE Ha
CXOJICTBA M Pa3IN4us;
IIpuemMane Ha
paznnuusTa

YyacTHUIINTE ca B
MEXAYKYITYPHHU
rpynu, B HOBAa,
HEno3HaTa cpena B
Jpyra IbpKaBa.

JonbIHHUTETHO
Npoy4yBaHe
Konuenryanuszauus u
eKCIeprUMEHTUpaHe
ciell MbpBOHAYATHUS
OTIUT

I[IpoyuBane B
UHTEpHET/ HMHTEPBIO
C MECTHHU eKCIepTH/
He(OpMaHU Cpely
U TUCKYCUU

HAbn160K0 yueHe —
rpymoB OTrOBOp Ha
BBIIPOCH, CBBP3aHU C
KYATYPHHUTE
[IEHHOCTH;

YyacTHUIIMTE ca B
MEXAYKYIATYpPHHU
rpynu, B MO3Hara
cpena.

IIpencraBsine BbBHB
BUJ Ha JUTUTAIHHU
HCTOPHUH.

YY9acTHHIIUTE
MPEICTABAT CBOUTE
OTTOBOpPHU Ha
NOCTAaBEHUTE 3aJlaun
ot PaborHuTE NHCTH.

Ananrtanusa.
ITocturane Ha 1O-
BHCOKO HHMBO Ha
MHTEPKYJITYpHa
KOMIOETEHTHOCT.
CnocobHOCT 3a
NpOMSHa Ha
COOCTBEHOTO
MOBENECHHUE H
BB3NPUATUS C LEI
edeKTuBHa
KOMYHUKAU U H
B3aMMOJICHCTBHUE;

YyacTHUIIUTE ca B
MEXIAYKYITYpPHHU
rpynu, B IO3HaTa
cpexa, HO HMaT
BB3MOXKHOCT HU 3a
CIHOAgENsHE C
MPEICTAaBUTEINTE Ha
cobOcTtBeHaTa
HallMOHAJIHA KYyJITypa.

Onmenka Ha
BB3JAECUCTBUETO Ha
Mozeia

IlonrnBaHe Ha
OIIEHBYHU KapTH

Cnbupane Ha oOpaTHa
nHpopmarus

YVYdacTHHUOHUTE
p a6 oTaT
CaMOCTOSTEIHO U
OHJIAMH.

To3n pgusaH ocurypsiBa CTPYKTypupaHa pamka, KOsTO nognoMara yvacTHUUuUTe B
paslWmpsiBaHe Ha WHTEPKYyNTypHaTa MM KOMMETEHTHOCT Ype3 LeNieHaco4YeHo Yy4eHe U

pednekcus.

SAKJTFOMEHWE




MogenbT € NpUnoXeH YCnewHo B pasfnuyHn MexayHapoaHn obMeHHU MPOeKTU, Kato e
obyumn Hag 100 mnagexn ot bvnrapuda, PymbHusa, Typums, Utanusa, Kunbp, Jintea u
NcnaHung. KaTo LeHHO cpeacTBO 3a MHTEPKYNTYpHO obyyeHue, JleTekTuBm Ha kyntypaTa“
Hacbp4aBa yBaXeHMEe KbM YOBELLKUTE MpaBa, KynTypHa CbMpUYacTHOCT U MHOPMUPaHU
MEXAOYKYNTYPHU B3aMMOOENCTBUSA, KOETO O NpaBu Nofe3eH NHCTPYMEHT B HE(hOpManHoTo
obpasoBaHue.

LJETEKTUBN Ha KynTypaTa“ AeMOHCTpUpa Kak UHTErpupaHeTo Ha TEOPETUYHM NOAXOAUN C
NPakTUYECKN MPUITOXKEHUS MOXE 3HaYUTENHO [a NOBUWWU WHTEPKynTypHaTta
KOMMNETEHTHOCT Ha wMMaguTe xopa. To3nm Mogen npeacraensiBa CTbMNKa Hanpeg B
Cb3OaBaHETO Ha HOBM oObpasoBaTenHW MpakTUKKW, KOUTO MOArOTBAT MIlagexuTte 3a
ycnewHa agantaumsa n B3aMmonencTane B rnobanmanpaHuns ceaT.

REFERENCES

Bebenova-Nikolova, D., (2016), ” Integrated Process Model on Intercultural Competence”,
Journal of Danubian Studies and Research, ISSN reference 2284 — 5224, Vol 6, No 2.
2016, 49-59.

Bennett, M. J. (1997). How not to be a fluent fool: Understanding the cultural dimension of
language. https://www.researchgate.net/publication/313553179_How_not_to_be_a_fluen-
t fool_Understanding_the cultural_dimensions_of language

Harvey, T.(2017), Design and Pedagogy for Transformative Intercultural Learning,
https://hubicl.org/app/site/collections/1927/Design_and_Pedagogy_for_Transformative_In-
tercultural_Learning_- Tara_Harvey 2017.pdf

Hofstede, G., Hofstede, G. J. & Minchov, M. (2010). Cultures and Organizations. Software
of the mind. Intercultural Cooperation and its Importance for Survival. McGraw-Hill, ISBN:
978-0-07-177015-6

Jones, M. L., (2007). Hofstede - Culturally questionable? Oxford Business & Economics
Conference. Oxford, UK, 24-26 June, 2007.

Kolb, D.A. (1984). Experiential learning: experience as the source of learning and devel-
opment. Englewood Cliffs, New Jersey: Prentice-Hall.



	1. Introduction
	2. Research Background & Methodology
	3. Key Findings & Impact
	4. Application in the VIeW Project
	5. Conclusion & Recommendations

